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A B S T R A C T 

Academic supervision is every effort and assistance provided by 

the principal to teachers in order to improve their competence 

and achieve quality learning. To understand the extent to which 

this responsibility is carried out, this study was conducted to 

obtain data and information regarding the planning, 

implementation, and follow-up of academic supervision by school 

principals. This research employed a descriptive quantitative 

method with a population consisting of all teachers in State 

Elementary Schools throughout Lima Kaum Subdistrict, totaling 

243 individuals, while the research sample comprised 83 

teachers determined using the Proportional Stratified Random 

Sampling technique. The instrument used was a Likert scale 

questionnaire that had been tested for validity and reliability to 

ensure the accuracy of the collected data. The results of the 

study revealed that academic supervision planning was 

conducted effectively with an average score of 4.41, the 

implementation of academic supervision was also carried out well 

with an average score of 4.20, and the follow-up of academic 

supervision was implemented effectively with an average score 

of 4.52. Therefore, overall, the implementation of academic 

supervision by school principals in State Elementary Schools 

throughout Lima Kaum Subdistrict can be categorized as good, 

with a total average score of 4.37. 
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1. INTRODUCTION 

A good learning process will lead to the production of quality graduates. Effective learning is 

systematically organized, encompassing planning, implementation, and assessment stages that are 

adapted to students’ developmental levels in order to achieve the intended learning objectives. The quality 

of learning delivered by teachers significantly influences the overall quality of the school, particularly through 

its impact on the competence of graduates. Consequently, teachers bear a major responsibility for the 

learning process they facilitate (Anas, 2020). Teachers are crucial contributors to the achievement of quality 

education, as they interact directly and continuously with students while serving as facilitators in organizing 

the learning process at school. According to FK et al. (2020), teachers are the core element in the 

implementation of education, as they play a decisive role in shaping students’ competencies. Ermita (2015) 

emphasized that, in the pedagogical aspect, teachers’ roles are not merely to control or criticize students 

but to assist and guide them in the learning process. Therefore, professionalism in teaching practice is 

essential. As stated by Bafadal in Ulfah et al. (2021), improving teacher performance can be achieved 

through various efforts, including conducting academic supervision to monitor performance and provide 

guidance in addressing instructional challenges. 

To improve the quality of learning, one of the programs implemented in schools is supervision, which 

serves as a means to assist teachers in enhancing their teaching performance. As the leader of the school, 

A R T I C L E   I N F O 
 
Article history: 
Received October 27, 2025 
Revised October 29, 2025 
Accepted October 31, 2025 
Available online December 31, 2025 
 
Keywords: 
Academic Supervision, Planning, 

Implementation, Follow-Up 

 

 
This is an open access article under the CC BY license.  
Copyright © 2025 by Author. Published by Laboratory of 

Educational Administration Departemen Universitas Negeri 

Padang 

https://ije.ppj.unp.ac.id/index.php/sije/x
mailto:takbirsafitri535@gmail.com


Student International Journal of Education (SIJE). Volume 2, Number 4, 2025 pp. 323-328 

324 
 

the principal holds a vital responsibility in the area of supervision to optimize teachers’ professionalism and 

encourage their continuous development in the teaching and learning process. Therefore, the principal must 

be able to carry out supervision effectively by applying appropriate techniques. Providing proper guidance 

to teachers can significantly improve their performance in carrying out their duties. This aligns with 

Syamsuddin (2020), who emphasized that the leadership and cultural development roles of school 

principals, as stated in Article 15, Paragraph 1 of the Decree of the Minister of Education and Culture of the 

Republic of Indonesia Number 6 of 2018, affirm that “The workload of school principals is entirely dedicated 

to performing the main tasks of managerial, entrepreneurial, and supervisory functions for teachers and 

educational staff.” In fulfilling this role, the principal acts as an educator, manager, administrator, supervisor, 

leader, innovator, and motivator. According to Rosdiana et al. (2022), the principal’s supervisory functions 

encompass roles as a coordinator, consultant, team leader, and evaluator. 

Supervision itself is defined as the assistance provided by a supervisor to the person being supervised 

as an effort to develop their work competence (Nopriyaldi & Rifma, 2019). To effectively assist teachers, 

principals are required to think creatively and innovatively, creating engaging and meaningful leadership 

practices, particularly in guiding teachers to conduct active and enjoyable learning, develop curricula, and 

build professional learning communities. Academic supervision conducted by school principals is one of the 

key aspects of educational management that functions to improve the overall quality of learning in schools. 

As educational leaders, principals play a strategic role in monitoring and guiding teachers to ensure the 

teaching and learning process runs effectively and efficiently. Academic supervision is therefore expected 

to enhance teachers’ understanding of pedagogical skills while simultaneously increasing their professional 

competence in alignment with national education goals (Hilmy Aziz & Hadiyanto, 2023). 

Based on the author’s observations, it was found that some school principals had not yet carried out 

academic supervision activities optimally, as reflected in the incomplete preparation of supervision 

instruments. During the implementation stage, principals tended to focus primarily on the classroom visit 

technique, while other supervision techniques were less utilized. Furthermore, the follow-up process was 

not yet optimal, as evidenced by the fact that several teachers continued to experience the same learning-

related problems. In light of these conditions, the author became interested in examining the implementation 

of academic supervision by school principals in State Elementary Schools throughout Lima Kaum 

Subdistrict. The purpose of this study was to obtain comprehensive data and information regarding the 

implementation of academic supervision by school principals in State Elementary Schools throughout Lima 

Kaum Subdistrict, focusing on three key indicators: planning, implementation, and follow-up of academic 

supervision. 

 

2. METHOD, DATA, ANALYSIS 

This study is a descriptive research employing a quantitative approach. According to Sugiyono 

(2021), descriptive research is conducted to determine the value of an independent variable, either one or 

more, without making comparisons or establishing relationships between variables. This study aims to 

describe the existing condition related to the implementation of academic supervision by school principals 

in public elementary schools throughout Lima Kaum Subdistrict, using numerical data and interpretations 

based on relevant parameters. 

The population of this study comprised all teachers in public elementary schools within Lima Kaum 

Subdistrict, totaling 243 teachers from 26 schools. According to Arikunto (2019), a sample is a portion or 

representative part of the population under study. The sampling technique used in this research was 

stratified random sampling, as the population was relatively homogeneous and not proportionally stratified. 

The sample size was determined using the Slovin formula, calculated based on a 10% margin of error and 

a 90% confidence level of the population, resulting in a total of 71 public elementary school teachers in Lima 

Kaum Subdistrict. 

 

3. RESULT AND DISCUSSION 

Result 

The results of data management regarding the implementation of academic supervision by school 

principals in State Elementary Schools throughout Lima Kaum Subdistrict in this study were viewed from the 

aspects of academic supervision planning, academic supervision implementation, and academic 

supervision follow-up. The data breakdown for each indicator can be seen in the following table: 
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Table 1. Recapitulation of Mean Scores for the Implementation of Academic Supervision by School 

Principals in State Elementary Schools throughout Lima Kaum Subdistrict 

No Indicator Mean Category 

1 Academic supervision planning 4.41 Good 

2 Academic supervision implementation 4.20 Good 

3 Providing feedback and follow-up 4.52 Good 

 Overall Mean 4.37 Good 

  

Based on Table 1, it shows that the implementation of academic supervision by school principals in 

State Elementary Schools throughout Lima Kaum Subdistrict, covering the aspects of academic supervision 

planning, academic supervision implementation, and feedback and follow-up guidance, had an overall mean 

score of 4.37 with a good category. The highest mean score was in the aspect of feedback and follow-up 

guidance, which was 4.52 with a good category, and the lowest mean score was 4.20 with a good category 

in the academic supervision implementation aspect. Therefore, it can be concluded from this study that the 

implementation of academic supervision by school principals in State Elementary Schools throughout Lima 

Kaum Subdistrict has been carried out well. 

Discussion 

In this section, the discussion focuses on the research findings related to the implementation of 

academic supervision by school principals in State Elementary Schools throughout Lima Kaum Subdistrict. 

The discussion is structured around three key indicators of the study, namely the planning, implementation, 

and follow-up of academic supervision. A detailed explanation of each indicator is presented in the following 

discussion. 

a. The Implementation of Academic Supervision by School Principals in State Elementary Schools 

throughout Lima Kaum Subdistrict in the Aspect of Academic Supervision Planning 

The implementation of academic supervision by school principals in State Elementary Schools 

throughout Lima Kaum Subdistrict on the aspect of academic supervision planning obtained a mean 

score of 4.41, which falls into the good category. This result indicates that school principals have 

generally carried out academic supervision planning effectively. The item that achieved the highest 

mean score was “The supervision objectives are aligned with the prevailing curriculum policy in the 

school,” with a mean of 4.92, categorized as very good. This finding illustrates that principals 

demonstrate professional understanding and awareness in aligning academic supervision activities 

with the principles and requirements of the currently implemented curriculum. 

According to Wullur et al. (2025), academic supervision plays a crucial role in ensuring that 

the implementation of the Merdeka Curriculum is effective and consistent with government policies. 

Similarly, Ambarrukmi et al. (2019) emphasize that one of the key objectives of supervision is to 

monitor and control curriculum implementation to ensure compliance with established standards and 

learning goals. 

Meanwhile, the lowest mean score of 2.58, categorized as less good, was obtained for the 

item “The supervision technique used is not appropriate for the teacher’s problem in learning.” This 

finding suggests that some principals have not applied supervision techniques that are relevant to 

the actual learning problems faced by teachers. The mismatch between supervision techniques and 

teaching challenges indicates that principals may not have conducted a thorough needs analysis 

before selecting appropriate techniques or approaches. 

Haryanto (2024) highlights that supervision techniques commonly applied in schools are often 

not aligned with teachers’ real needs, such as those related to technology integration, classroom 

management, and authentic assessment. As a result, supervision fails to provide practical and 

contextual solutions for teachers. Furthermore, Fauziah et al. (2025) argue that supervision 

techniques that are not adapted to the learning context tend to hinder teacher performance 

improvement because the process becomes merely procedural and lacks meaningful follow-up. In 

line with this, Suciati et al. (2023) identify one of the persistent challenges in academic supervision 

within Indonesian schools as the low relevance between the techniques used and teachers’ actual 

problems. Many principals still employ conventional, general, and non-problem-based supervision 

models. Effective supervision, however, should adjust its techniques according to teachers’ 

competence levels and the specific challenges they face. The lack of alignment between supervision 

practices and teacher needs reflects limited effectiveness in professional development at schools. 

Therefore, principals need to strengthen their ability to diagnose teacher needs prior to determining 
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appropriate supervision techniques to ensure that supervision activities genuinely contribute to 

improving the quality of learning. 

b. The Implementation of Academic Supervision by School Principals in State Primary Schools 

Throughout Lima Kaum on the Aspect of Academic Supervision Implementation. 

The implementation of academic supervision by school principals in State Primary Schools 

throughout Lima Kaum Subdistrict, specifically regarding the aspect of academic supervision 

implementation, obtained an average score of 4.20, which falls into the good category. This result 

indicates that the implementation of academic supervision by school principals has generally been 

conducted effectively in this aspect. 

The item that achieved the highest mean score was “The school principal uses an instrument 

when conducting observation,” with a mean of 4.99, categorized as very good. This finding 

demonstrates that school principals have carried out academic supervision professionally, based 

on objective data and verifiable evidence rather than informal observations. The use of observation 

instruments functions as a standardized measurement tool that enables principals to collect 

accurate information on classroom learning processes—from planning and implementation to 

evaluation. With such instruments, principals can provide feedback that is specific, measurable, 

and evidence-based, thereby enhancing the effectiveness of teacher coaching. According to 

Firdaus (2020), the use of observation instruments in academic supervision assists principals in 

obtaining accurate data regarding teachers’ instructional behaviors and classroom environments, 

ensuring that the supervision process remains objective and does not disrupt learning activities. 

This is supported by Mardiana et al. (2024), who emphasize that the utilization of observation 

instruments ensures alignment between teaching practices, curriculum principles, and expected 

learning outcomes. 

Conversely, the item with the lowest mean score was “Observation results are not 

systematically recorded or documented,” with a score of 2.75, categorized as fairly good. This result 

indicates that the implementation of academic supervision by school principals has not been entirely 

systematic or professional. The systematic recording of observation results is a crucial component 

of academic supervision, as it forms the basis for providing feedback, conducting evaluations, and 

planning follow-up coaching for teachers. Without systematic documentation, the information 

obtained tends to be less accurate, poorly organized, and difficult to use for decision-making aimed 

at improving instructional quality. Supardi (2023) asserts that the use of observation instruments 

accompanied by systematic documentation allows principals to design more targeted and data-

driven follow-up coaching. Similarly, Harun (2021) notes that the development of observation 

instruments and systematic recording are essential to ensure the validity of supervision results and 

facilitate the analysis of instructional data. The absence of systematic documentation weakens the 

analytical and developmental functions of supervision because it lacks a concrete evidence base. 

Therefore, principals need to strengthen their competence in documenting observation results to 

ensure that teacher coaching becomes more measurable, continuous, and aligned with the 

overarching goal of improving learning quality. 

c. The Implementation of Academic Supervision by School Principals in State Primary Schools 

Throughout Lima Kaum Subdistrict regarding the Aspect of Providing Feedback and Follow-up. 

The implementation of academic supervision by school principals in State Primary Schools 

throughout Lima Kaum Sub-district, viewed from the aspect of providing feedback and follow-up, 

obtained an overall average score of 4.52, which is categorized as good. This result indicates that 

the execution of academic supervision by school principals in State Primary Schools throughout 

Lima Kaum Sub-district has been well carried out in this aspect. 

The item that received the highest average score is “The school principal conducts reflection 

on the supervision results”, with an average score of 4.93, which falls into the very good category. 

This demonstrates that school principals do not only focus on the implementation of supervision 

itself but also engage in self-evaluation and analysis of supervision results as a basis for decision-

making to improve the quality of learning in schools. According to Wullur et al. (2025), reflection in 

academic supervision is a crucial part of the principal’s coaching cycle in implementing the Merdeka 

Curriculum. Through reflection, principals can evaluate the extent to which supervision contributes 

to improving teacher competence and aligning learning with curriculum policies. Similarly, Irianti 

(2022) explains that principals who reflect on supervision results tend to design supervision 

programs that are more responsive to teachers’ needs because reflection helps identify 
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weaknesses in the use of supervision instruments and techniques, thus enabling follow-up actions 

based on actual data. 

The item with the lowest average score is “Coaching is not conducted through discussion”, 

with an average score of 2.82, which falls into the fairly good category. This indicates that the 

coaching provided by school principals has not been sufficiently participatory. This condition 

suggests that teacher coaching is still largely one-directional, where the principal acts as an 

evaluator without giving teachers adequate opportunities to express opinions, share experiences, 

or reflect on their teaching practices. Coaching that is not conducted through discussion suggests 

that the supervision process has not yet been effective and interactive. According to Putri (2022), 

coaching carried out through dialogue and discussion is more effective in increasing teachers’ 

sense of ownership and responsibility for improving the quality of learning. Meanwhile, Lestari 

(2020) asserts that coaching activities without interaction and discussion reduce the meaning of 

supervision as a learning activity and tend to lower teachers’ motivation to improve their 

performance. 

 

4. CONCLUSION 

Based on the research findings, it can be concluded that the implementation of academic supervision 

by school principals in State Primary Schools throughout Lima Kaum Sub-district has been carried out 

effectively, with an overall average score of 4.37, which falls into the good category. When examined in 

detail, the academic supervision planning indicator obtained an average score of 4.41 (good category), 

indicating that the planning of academic supervision has been well executed. The implementation indicator 

achieved an average score of 4.20 (good category), showing that the execution of academic supervision 

has also been properly conducted. Furthermore, the feedback and follow-up indicator received the highest 

average score of 4.52 (good category), suggesting that the process of providing feedback and follow-up 

actions has been effectively implemented.  

 

5. REFERENCES 

Ambarrukmi, S., Santosa, H., Nusyirwan, Triatna, C., & Prayitno, W. (2019). Bahan Ajar Pengantar Supervisi 

Akademik. Direktorat Jenderal Guru Dan Tenaga Kependidikan, 156–159. 

https://gtk.kemdikbud.go.id/kemitraan/front/img/unduhan/Pengantar_Supervisi_Akademik.pdf 

Anas, R., & Rifma. (2020). Pelaksanaan Supervisi Klinis Di SDN 08 Tabek Panjang. Journal of Basic 

Education Studies, 3(2), 1046-1057. 

Arikunto, S. (2019). Pennelitian Suatu Pendekatan Praktik. Jakarta: Rineka Cipta 

Ermita, E. (2016). Kepemimpinan Guru Dalam Pelaksanaan Tugasnya Di Kelas. Pedagogi: Jurnal 

Pendidikan, 15(2), 31-41. 

Fauziah Yolviansyah, Hermanto, & Maftuhatu Rosyidah, D. (2025). Academic Supervision and Work Climate 

to Improve Primary School Teacher Performance. JPI (Jurnal Pendidikan Indonesia), 13(4), 818–

830. https://doi.org/10.23887/jpiundiksha.v13i4.79502. 

Firdaus, A., & Sutarasih, C. (2020). Implementasi Teknin Supervisi Kepala Sekolah dalam Peningkatan Mutu 

Pembelajaran. Jurnal Administrasi Pendidikan. 

FK, Y., Hadiyanto, & Alkadri, H. (2020). Persepsi Guru Terhadap Pelaksanaan Kegiatan Kelompok Kerja 

Guru (KKG) Di SDN Kecamatan Kayu Aro Kabupaten Kerinci. JEAL : Journal of Educational 

Administration and Leadership, 1, 18–23.  

Harun, M. (2021). Upaya Meningkatkan Kompetensi Guru Melalui Supervisi Akademik Di SMK Negeri 2 

Paguyaman Tahun Pelajaran 2020/2021. Aksara: Jurnal Ilmu Pendidikan Nonformal, 7(3), 1237. 

https://doi.org/10.37905/aksara.7.3.1237-1244.2021. 

Haryanto, H. (2024). Teacher Professional Development in Academic Supervision: A Qualitative Study at 

“Madrasah Tsanawiah.” Journal of Education and Teaching (JET), 5(3), 350–361. 

https://doi.org/10.51454/jet.v5i3.445 

Hilmy Aziz, & Hadiyanto. (2023). Persepsi Guru Terhadap Pelaksanaan Supervisi Akademik Oleh Kepala 

Sekolah Di Smk Negeri 2 Payakumbuh. Journal of Practice Learning and Educational Development, 

3(3), 333–339.  

Irianti, N. (2022). Penerapan Supervisi Kolaboratif untuk Meningkatkan Kompetensi Profesional Guru di SD 

Negeri 3 Sedayu Kecamatan Turen Kabupaten Malang Semester I Tahun Pelajaran 2020/2021. 

Jurnal Terapan Pendidikan Dasar Dan Menengah, 2(1), 23–29. 



Student International Journal of Education (SIJE). Volume 2, Number 4, 2025 pp. 323-328 

328 
 

https://doi.org/10.28926/jtpdm.v2i1.308 

Lestari, T., Dewi, F., & Nirmala, A. (2020). Supervisi Akademik Kolaboratif untuk Meningkatkan Kualitas 

Pembelajaran Guru SD. Jurnal Administrasi dan Supervisi Pendidikan. 

Mardiana, I., Sudirman, S., Setiadi, D., Mustari, M., & Waluyo, U. (2024). The Development of a Clinical 

Supervision Instrument Model in the Independent Curriculum at Junior High Schools in Mataram 

City, Indonesia. Path of Science, 10(5), 3042–3047. https://doi.org/10.22178/pos.104-8 

Nahar, N., Rokhmat, J., Sudirman, S., Asrin, A., & Makki, M. (2023). Pelaksanaan Supervisi Akademik Oleh 

Kepala Sekolah di SMP Negeri 2 Kuripan Kabupaten Lombok Barat. (JPAP) Jurnal Praktisi 

Administrasi Pendidikan), 7(2), 49–55. 

Nopriyaldi, & Rifma. (2019). Persepsi Guru Tentang Proses Supervisi Kepala Sekolah di SMK N 1 

Payakumbuh. Jurnal Bahana Manajemen Pendidikan, 892). 

Novianti, H. (2015). Pelaksanaan Supervisi Akademik Kepala Sekolah dalam Meningkatkan Kinerja Guru. 

Manajer Pendidikan. 

Purwanto, N. (2009). Administrasi dan Supervisi Pendidikan. Bandung: Remajan Rosdakarya. 

Putri, N., & Aslam, R. (2022). Penerapan Diskusi Reflektif dalam Supervisi Akademik Kepala Sekolah untuk 

Meningkatkan Kinerja Guru Sekolah Dasar. Jurnal Pendidikan Guru Indonesia, 3(1), 41-50. 

Rosdiana, R., Herawaty, H., & ... (2020). Pengaruh Supervisi Kepemimpinan Kepala Sekolah dan Kualitas 

Pelayanan Terhadap Prestasi Kinerja Guru. Jurnal Mirai. 

Sugiyono. (2021). Metode Penelitian Kuantitatif, Kualitatif, dan R&D. Bandung: Alfabeta. 

Suciati, N. S., Usadiati, W., & Juhana, J. (2023). Challenges and Areas of the School Priincipal Superviisory 

Practices: Indonesian Teacher’s Perspectives. Journal od Education Research. 

Supardi, S. (2023). Penerapan Supervisi Observasi Kelas untuk Mencapai Peningkatan Kinerja Guru dalam 

melaksanakan Pembelajaran yang Efektif di SMAN 1 Kuala Behe Tahun Pelajaran 2022/2023. 

Jurnal Penelitian Inovatif, 3(2), 343–360.  

Syamsudin, S. (2020). Kepemimpinan Kepala Sekolah dan Pengembangan Budaya di Sekolah. Al Asma: 

Journal of Islamic Education. 

Ulfah, V. T., Santoso, Y., Santoso, Y., Rifma, R., & Ermita, E. (2021). Komparasi Pelaksanaan Supervisi 

Akademik Kepala Sekolah di SMKN 1 Padang Gelugur dengan SMKN 1 Rao Selatan. Journal of 

Educational Administration and Leadership, 2(2), 236–242.  

Wullur, M. M., Gaspersz, S., Panjaitan, J., Kerap, T. G., Hatibie, M. J., & Oley, M. C. (2025). Manajemen 

Supervisi Kepala Sekolah Dalam Implementasi Kurikulum Merdeka (Studi Literatur). Jurnal 

Pendidikan Indonesia, 6(1), 251–259.  

https://doi.org/10.22178/pos.104-8

